
Don’t Stop Believin’ by Journey – A Rock Anthem from the 80s
Suggested Pathway

Step 1

Lesson Content:
Section 1  -  Listen and Appraise - Don’t Stop Believin’ by Journey

Section 2a  -  Musical Activities - Games

Section 2b -  Musical Activities - Singing

Section 3  -  Performance

Musical terms are written in blue. Definitions can be found in the Keywords document.

Section 1 – Listen and Appraise
The material in this section - Listen and Appraise - occurs in steps 1-6, focusing on a different 

song each step.

Don’t Stop Believin’ by Journey

Background Information to the Song

A rock anthem is a powerful, celebratory rock song with lyrics celebrating rock music itself and 

simple singalong choruses, chants or hooks. This song was originally performed by the Ameri-

can rock band Journey, and was released in the USA in 1981. The composers are Steve Perry, 

Neal Schon and Jonathan Cain. They were members of Journey, formed in 1973 in San Fran-

cisco, California. The song has appeared in many films and television series, including Family 

Guy, Shrek the Halls, King of the Hill, South Park, Cold Case, CSI: Crime Scene Investigation, My 

Name is Earl, Laguna Beach, Harry Hill’s TV Burp, American Idol, Australian Idol, Swedish Idol 

and America’s Got Talent. A cover of the song was made for the musical show Glee, which has 

made it extremely popular. Joe McElderry sang the song on X factor. It has had phenomenal 

success as a pop song.

Listen

•	 Play Don’t Stop Believin’ by Journey. All stand in a circle and find the pulse; stand and 

tap your feet or sit and gently tap your hands on your knees.

•	 If you wish, watch a clip of the original on YouTube.

Appraise

Use this opportunity to familiarise the children with musical vocabulary and to encourage them 

to use it. Discuss the song and what you can hear in it.
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The following questions can be seen on-screen - answers are below.

“Do You Like the Song?”

There is no correct answer to this: either individuals do, or they don’t. Ask for reasons: all sensi-

ble answers are valid.

“What Can You Hear?”

Pointers for listening include:

•	 The vocal line: how many singers? Male/female? (Male, with some backing vocals).

•	 The backing/accompaniment: how many instruments? Which ones? (A rock band: electric 

guitar, bass, drums, keyboards).

•	 Which instrument plays the solo? (The electric guitar plays a riff between the verses, and 

also improvises a solo in the instrumental section before the chorus).

•	 Is there a hook? (Yes: the words are “Don’t stop believin’”).

•	 The texture: is it thick, thin or inbetween? Are there many layers of sound, or just one/

two? Are there many voices singing/instruments playing, or just one/two? (At the start of 

the song the texture is thin; as the song progresses the texture becomes thicker with the 

entry of different instruments, eg electric guitar, drums, keyboards).

•	 The tempo: is it fast, slow or inbetween? (Inbetween).

•	 The dynamics: is the music loud, quiet or inbetween? Is it the same throughout or does it 

vary? (As the texture thickens, the dynamics get louder).

•	 The arrangement: which voices/instruments sing/play in which sections? (The instruments 

build up in number during the song).

“What is the Style of this Music?”

1. Is it pop/rock/blues/gospel/ballad/R&B/rap/soul? (A rock anthem from the early 80s – a 

popular rock style from that era; see Extension Activities and steps 2–6 for other exam-

ples).

2. What are the style indicators of rock music?

 ∘ Heavily-amplified guitar.

 ∘ Bass guitar.

 ∘ Drums.

 ∘ Keyboard sounds.

 ∘ Often male vocals with backing vocals from other band members.

 ∘ Frequent solo guitar.

 ∘ Sometimes distortion of the sound.

 ∘ A heavy backbeat.

3. What are the style indicators in this song, ie how do I know this is rock music?

 ∘ The drum pattern - which doesn’t begin until some way into the song - plays on these 

beats: 1 + 2 + 3 + 4 +. Beats 2 and 4 are called the backbeat.
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 ∘ The use of solo improvised guitar in the instrumental solos/breaks. In a rock band, the 

electric guitar is a popular instrument to use for improvisation. The guitar is a feature 

throughout this song, playing solos in each instrumental break

 ∘ The keyboard riff in the introduction.

 ∘ The decade the song comes from, eg 50s/60s/70s (early 1980s).

 ∘ The subject-matter of the lyrics (loneliness and the search for true emotions; don’t 

give up on finding true love; don’t stop believing).

 ∘ The structure of the song – see below.

“How is the Song Put Together?”

What is the structure/form/shape of the song?

The structure of the song is:

Introduction (keyboards, bass)

Verse 1

Instrumental section 1 (guitar solo)

Verse 2

Pre-chorus 1 (neither the actual chorus nor the verse; a build-up to the chorus)

Verse 3

Pre-chorus 2

Instrumental section 2 (guitar solo)

Chorus 

The structure of this song is unusual - The chorus appears only at the end of the song. In most 

pop songs, the chorus comes after a verse and a bridge, ie verse, bridge, chorus. While most 

popular songs have a chorus that is repeated several times throughout the song, the true chorus 

here (and the first mention of the title) is not heard until the end of the song. The song’s writers 

have called the musically-similar sections before the chorus the pre-chorus. Be aware of how 

the song builds to the chorus at the end. Compare the song to other popular songs (see sugges-

tions in Extension Activities and in steps 2-6) to realise how unusual it is to hear a chorus only 

once in a song and at the end, instead of several times throughout the song.

Section 2a – Musical Activities – Games
The material in this section - Games - occurs in steps 1–6.

General Info about Pulse/Rhythm/Pitch Games

The children internalise the song with some warm-up games. This activity - pulse/rhythm/pitch 

games - is designed to teach the children:

•	 That pulse is the foundation of a musical experience and that every piece of music has a 

pulse. Music has a heartbeat just as we do. “Can you find your pulse?”
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•	 That rhythm and pitch are two musical building blocks that can only be used once the 

pulse is established.

•	 To find their innate pulse through listening and movement.

•	 To participate in an ensemble/band.

•	 Most importantly of all, an integrated approach to music where games, elements of music 

(pulse, rhythm, pitch etc), singing and playing instruments are all linked. 

Make sure that each game leads easily into the next, without separating pulse, rhythm or pitch 

from each other. Use the games track for Don’t Stop Believin’ throughout the whole of the pulse/

rhythm/pitch games. Keep the session fun and lively at all times. Make sure that all children are 

fully engaged, and that they are enjoying themselves. Smile!

Some children may find these activities difficult at first. Give them time – often by the end of the 

module the problems will have disappeared.

Pulse Games

•	 Revise the meaning of pulse. “What happens if a heartbeat stops?”

•	 “Find the pulse with your feet.” Walk on the spot to the pulse and keep going throughout 

the whole of the pulse/rhythm/pitch games.

•	 “Copy me!” Clap hands on the off-beat/backbeat: continue until everyone/most children 

can do it, eg counting 1, 2, 3, 4 with the clap on 2 and 4.

•	 “Copy me!” Tap head x 2, tap shoulders x 2, clap hands x 2, tap knees x 2. Continue until 

everyone/most children can do it.

•	 Play the ‘Statues!’ game like this:

“Let’s be soldiers keeping the pulse... when I call ‘Statues!’ stand completely still.”

 “Let’s be giraffes keeping the pulse... when I call ‘Statues!’ stand completely still.”

“Let’s be monkeys keeping the pulse…” etc. 

Add your own ideas and ask the children for suggestions. Use soldiers/giraffes/monkeys with 

children at KS1 (ages 4-7) and lower KS2 (ages 7-9). Use older ideas with upper KS2 (ages 9-11), 

eg DJs, pushing a shopping trolley, hanging washing on a line, body percussion and any ideas 

the children have. Practise being statues a few times. Keep the activity fun: “Which statue isn’t 

moving a single muscle?” Give rewards, eg stickers, points.

Rhythm Games

•	 “Let’s find the pulse again.” All walk on the spot; keep this going.

•	 Clap a simple, short rhythm, eg your name or someone else’s name. Ask the children, 

“What am I doing?” Some will know the answer: “You’re clapping a rhythm.”

•	 Discuss rhythm: the word and the concept. The pulse is the foundation: a rhythm is 

a building block over the foundation. Without the foundation, building blocks are no 
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use. Use the analogy of building a house. The pulse keeps going, never changing, but 

rhythms can be fast, slow, smooth, bumpy, long, short, etc over the pulse; a house needs 

foundations, but can be tall, small, many rooms etc. Demonstrate this: keep the pulse 

(walking on the spot) while you clap rhythms over the pulse.

•	 “Let’s find the pulse again.” All walk on the spot; keep this going.

•	 “Copy this rhythm after I’ve clapped it.” Clap a simple, short, rhythm and then indicate 

to the children that it’s their turn. Repeat with different simple rhythms. Include rhythms 

from the song you are learning or use your favourite food or the children’s names. Work 

towards individual children leading the game and to clapping their own rhythms; encour-

age them to start with the rhythm of their name, favourite food or colour. This activity will 

eventually give them the confidence to make up or improvise their own rhythms.

•	 “Let’s find the pulse again.” All walk on the spot; keep this going.

•	 Everyone claps names around the circle: everyone says and claps each name in turn.

•	 Encourage constant teamwork: working together as one large body. Explain the word 

ensemble.

•	 Play ‘Now be a statue!’ This is a game similar to ‘Simon Says’. Clap several different 

rhythms, each of which the children must clap back to you, but when they hear this 

rhythm: “Now be a sta - tue!” they must not clap it back, but be a statue instead. Use this 

game to end any activity. It works well during a music lesson to stop or start any activity 

instead of shouting or waiting for quiet.

Pitch Games

•	 “Let’s find the pulse again.” All walk on the spot; keep this going.

•	 Sing (to “La”) a simple melody, perhaps a snippet of the song you are all learning. Ask 

the children, “What am I doing?” Some will know the answer: “You’re singing a tune/melo-

dy/song.”

•	 Discuss pitch: the word and the concept. Pitch is another building block (like rhythm) over 

the foundation of pulse. We use pitch when we sing songs.

•	 “Let’s warm up our voices first.” Use an image of stretching an imaginary elastic band up 

high then down low from the mouth and match the pitch with your voices. Have fun with 

this!

•	 Experiment using mouths in different shapes: “aah/ee/ooh/sss”. Do this in a loud and 

confident manner, but never shouting. Listen to the sound change. Try it with your mouth 

almost closed. Explain that when you are singing a song it’s important to open the mouth 

to let your voice out, but it’s just as important never to shout.
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Section 2b – Musical Activities – Singing
The material in this section – Singing – occurs in steps 1–6.

General Info About Singing:

Quality singing is important. Without getting technical, lead and encourage the children:

•	 To sing with smiling faces and bright eyes. ‘Smiling’ encourages a brighter sound, it lifts 

the voice, and a group of smiling faces leads to a far better performance..

•	 To aim for a good round sound.

•	 To sing out (to project their voices) but never to shout (shouting comes from the throat and 

will end up hurting the voice).

•	 To stand with straight backs, feet hip-width apart, hands by their sides unless they are 

performing actions.

•	 To breathe from deep inside, without disturbing the shoulders.

•	 To breathe at the ends of phrases/lines and in the same places as each other (if neces-

sary, have a discussion about where to breathe).

•	 To take care over diction and to enunciate consonants carefully and together as a group 

- even when they sing a pop song the words should be clear.

Consider whether your version of the song would benefit if it includes:

•	 Some actions/dance moves (but make sure they do not distract from the quality of the 

children’s vocal sound).

•	 Contrasts in dynamics (eg a quiet verse, a louder chorus, etc).

•	 Contrasts in texture (eg a solo or duet in the verse; everyone singing the chorus, etc).

When to Sing, When to Listen, When to Play

•	 Sing verse 1.

•	 Listen to instrumental section 1.

•	 Sing verse 2, pre-chorus 1, verse 3, pre-chorus 2.

•	 Play during instrumental section 2 (one of three differentiated parts, or vocal improvisa-

tion, or instrumental improvisation, or composition).

•	 Sing the chorus.

Teaching the Song

1. The children stand in a semi-circle where they can see the lyrics. All listen to the record-

ing of the song. Encourage the children to move in time to the music. They can sing along 

if they already know the song.
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Introduction

Verse 1

Just a small town girl,

Living in a lonely world.

She took the midnight train going anywhere.

Just a city boy,

Born and raised in South Detroit,

He took the midnight train going anywhere.

Instrumental section 1

Verse 2

A singer in a smoky room,

The smell of wine and cheap perfume.

For a smile they can share the night.

It goes on and on and on and on.

Pre-chorus 1

Strangers waiting,

Up and down the boulevard,

Their shadows searching in the night.

Streetlight people,

Living just to find emotion,

Hiding somewhere in the night.

Verse 3

Working hard to get my fill,

Everybody wants a thrill,

Paying anything to roll the dice just one more time.

Some will win, some will lose,

Some were born to sing the blues,

Oh, the movie never ends, it goes on and on and on and on.

Pre-chorus 2

Strangers waiting…

Instrumental section 2

Chorus

Don’t stop believin’,

Hold on to that feeling.

Streetlight people. Oh.

Don’t stop believin’,

Hold on to that feeling.

Streetlight people. Oh.
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2. Discuss again the structure of the song: intro, verse 1, instrumental section 1, verse 2, pre-

chorus 1, verse 3, pre-chorus 2, instrumental section 2, chorus.

3. Follow the suggestions below for learning the song. Alternatively, if the children know the 

song already, just sing it. There is an option to sing with or without the singer on the track.

4. Listen once to verse 1, then sing with the track.

5. Listen once to verse 2, then sing with the track.

6. Listen once to the pre-chorus, then sing with the track.

7. Listen once to verse 3, then sing with the track.

8. Repeat the pre-chorus.

9. Listen once to the chorus, then sing with the track.

10. Sing the whole song, without playing instruments during instrumental section 2.

Section 3 – Performance
The material in this section – Performance – occurs in steps 1–6.

General Info About Performance

At the end of every lesson, share what has taken place during the lesson. A performance of the 

continuing process is important. If possible, make an audio and/or visual recording of your per-

formance. Among other things, it will log your children’s progress.

Choose one of these four options for your end-of-unit performance.

1. Sing only.

2. Sing and play instrumental parts on any combination of instruments.

3. Sing and improvise on voices and/or any instruments.

4. Sing and perform your compositions on any instruments. 

Playing instrumental parts/improvising/composing all take place during the instrumental section 2.

Step 1: Use option 1 for your performance.

Step 2: Use option 2 for your performance.

Step 3: Use option 3 for your performance.

Step 4: Use option 4 for your performance.

Step 5: You choose which option(s) to perform.

Step 6: Choose the option you want to include in your final performance and rehearse it.

Working towards the performance

The children will be working towards an end-of-unit performance/concert. Point out that every-

one is an important part of the ensemble, and that each child must be committed to giving the 

best performance they can. Try to ensure that everyone who wants to perform as a soloist or in 

a small group can, but it’s not compulsory for those who don’t want to.

Think about the logistics of the final performance. These pointers will help:
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•	 Remember that the performance is about the learning process, not just the final outcome.

•	 Which performance option will you use? Ask the children which activity they most enjoy. 

You can record the others.

•	 Consider how best to use the concert space, eg lengthways, sideways or in the round.

•	 Don’t necessarily choose the best singers/players to be soloists: choose the children who 

want to perform and encourage others to think about a solo for next time. You might not 

use soloists at all, but just small groups.

•	 Who will announce the piece? What will they say?

•	 What actions/dance/movement will you include, if any?

•	 Will you include the second vocal part?

•	 Encourage the children to be still and silent immediately before and after their perfor-

mance. This will need some rehearsal, so get it going from the beginning.

•	 Above all, encourage everyone to enjoy it! 

Children respond very well to an approaching performance; they love to be given the opportu-

nity to shine and will always rise to the occasion. A concert will give them something to focus on 

and work towards. Make it an enjoyable and a memorable event.
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